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Reading for translation 

•Translation involves reading 
•Reading for translation is a distinct type 
•The dual goal of comprehension (meaning 
construction) and meaning transfer (re-
expression) 



Reading for translation as a strategic process 

•Based on a high level of metacognition 
•A reader-translator is strategically engaged: 
   
  knows the purpose of reading 
  plans reading 
  monitors comprehension 
 
   



Types of reading for translation [Washbourne 

2012] 



Types of reading for translation [Washbourne 

2012] 



A process-oriented translation pedagogy 

•A cognitive component: knowledge systems, strategies to 
apply knowledge to comprehension and production phases 
 
•A communicative component: real translation contexts, 
purpose of translation, roles in a translation task 



Experimental teaching 

•MGIMO-University (Moscow, Russia) 
•2 groups of 3rd-year Political Science students 
•2 groups of 1st-year MA students (World Politics) 
•17 students 
•2 month 
 



Aims of experimental teaching 

•to improve the students’ metacognitive ability of 
monitoring the entire process of translation and make 
translation a more conscious process 
 
•to enhance students’ awareness of the importance of 
the pre-translation phase which corresponds the 
comprehension process.    
 



How translation involves reading 



Reading strategies 

•Text-marking 
•Asking clarifying questions 



Activities with a clear-cut pre-translation 
phase 
• Buzz group [Washbourne 2010] 
Each group will be “deputized” to find and share with the class an assigned portion 
of information needed to gain an understanding of this text type 
 
•Group sight translation [Washbourne 2010] 
You will sight translate and orally edit one another as you go. 
As each person finishes his (her) passage (approximately 3 minutes), others can 
offer solutions until the best ones are decided upon as a group. All should 
participate and take notes during the edits and maintain terminological consistency 
with the group when their respective turns arise. If you have a laptop or desk 
computer available, a volunteer can enter the text. 
 
•Metacognitive questions [Fernandez, Zabalbescoa 2013] 



Metacognitive questions (pre-translation) 

•Who do you think the receivers of the ST might be? 
• What might the author (the sender) intend from the reader (receiver)? 
•If you were the receiver of the TT, what should it be like to meet your 
expectations? 
•What kind of contents can you expect to find in the text and in what 
logical order? 
•Please cite some fixed phrases that could appear in an article on this 
topic. 
•In your opinion, what will be the most serious problems that you will 
have to face in translating this text into Russian and how will you solve 
them? [Fernandez, Zabalbescoa 2013] 
 



Metacognitive questions (post-translation 
reflection) [Fernandez, Zabalbescoa 2013] 
•Have you learnt anything new about the subject of the source text? If 
so, what? 
•Have you consulted any information source to get (more) background 
information on the subject of the source text? If so, which ones? 
•What translation problems do you think you have adequately solved 
and why? 
•What would you recommend to another peer having to translate this 
text or an instance of the genre it belongs to? 
•Have you checked your translation for coherence, by reading it again – 
without looking at the source text – some days after completing it and 
by making sure that it was comprehensible for another person? 
•Have you checked your translation for stylistic questions by looking up 
odd sounding combinations of noun+adjective/verb +noun that can be 
found in parallel texts, monolingual dictionaries or electronic corpora? 
 



Role play 

•The Professional Approach to Translator Training (PATT) (Olivera et.al. 2007) 
•Roles: information management, terminology management, translation, editing, 
project management 
•Metacognition and monitoring were an important part because students were 
supposed to interact in solving difficulties 



Students’ evaluations of their translation 
process  
•Is it more difficult for you to translate from English into Russian or from 
Russian into English? 
•Which phases/stages of translation do you find the most important? 
•What difficulties do you come across before translating? What helps 
you solve them? 
•What difficulties do you come across while translating? What helps you 
solve them? 
•Do you tend to notice mistakes during translation: a) your own? b) 
another student’s? 
•What do you when this happens? 
•Would you consider a career in translation? 
 



Results of practice 

•71% of the participants find the pre-translation phase involving reading and 
translation planning important 
•Most students say they can identify comprehension and transfer difficulties at the 
pre-translation phase 
•They solve these problems by using different dictionaries, reading extensively, 
consulting with peers 



Conclusions 

The students: 
•have become conscious of different translation-oriented processes; the 
whole process of translation has become more conscious 
•have adopted a broader view of the translation process, including the 
comprehension phase 
•have used some strategies to deal with comprehension difficulties at 
the pre-translation stage 
•have gained some experience of solving difficulties in interaction (a 
route to metacognition) 
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